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PREFACE 
 

The Québec Confederation for Engineering Student Outreach (QCESO) is an association 

composed by Quebec’s 14 engineering student associations, representing more than 17,000 students. 

 

 Founded more than 30 years ago, its mandate is to protect, defend, and promote the interests, 

accomplishments, and development of its member associations. It seeks to promote respect for the 

values shared by engineering students in relation to their knowledge, actions, know-how, ethics, and 

competence, both professionally and personally. It also seeks to ensure that students are receiving a 

high quality education that truly prepares them for their future careers as engineers. 

 

 Finally, its activities seek to encourage the development and the broad diffusion of the sciences 

and of engineering among Quebec’s students and the public. It also organizes two annual events, the 

Quebec Engineering Competition and the Engineering Games. 
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SUMMARY 

 
 The inquiry into the awarding and management of public contracts in the construction industry 
(CEIC) has caused the population of Quebec to question the integrity and transparency of engineers, 
putting their reputation into question. The delicate situation faced by Quebec’s engineers has serious 
repercussions on engineering students and raises questions for them as well. This memoir, which 
examines how ethics are taught in engineering faculties, is the natural result of those questions. It is 
based on research undertaken by the QCESO’s member associations within their respective universities 
as well as a survey on the subject of ethics conducted among engineering students as a whole. 
 
 The QCESO believes that there are serious flaws in the courses given on ethics in engineering. 
The importance of ethics courses must be re-emphasized, and a greater focus placed on them. 
Revisions must also be made to the way they are staggered throughout the curriculum and to their 
content in order to assist in the prevention of, or the total elimination of, corruption and collusion 
among engineers and in the awarding of public contracts within the construction industry. A deeper 
sense of ethics and social responsibility among engineers would help in fighting against corruption and 
in protecting the public against fraudulent acts. 
 
 Following a global portrait of current practices in the teaching of ethics in engineering 
programs, the following recommendations will be made and defended in this memoir: 
 

1. That the CODIQ, in collaboration with the OIQ, the QCESO, and its member associations, 
seek out the assistance of a research chair in applied ethics to aid in improving the integration 
of courses on ethics throughout the university curricula for engineering students. 

 

2. That the CODIQ, supported by the OIQ, the QCESO, and its member associations, demand 
that universities make changes to the place accorded to courses on ethics in the curricula of 
students, notably to ensure a cross-cutting teaching of its concepts throughout their program, 
while respecting the norms and requirements of the ECAB (Engineers Canada Accreditation 
Board). 

 

3. That the CODIQ, in collaboration with the ECAB, the OIQ, the QCESO, and its member 
associations, review the content of courses in ethics; 

 

That they propose an alternative, specifically focused on a more practical approach that 
involves both critical thinking and a critical perspective. 

 
4. That the CODIQ, in collaboration with the OIQ, the QCESO, and its member associations, 

ensure that students who complete their internships understand the Code of Ethics, the 
Engineers Act, and the regulations that follow from it. 
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INTRODUCTION 
 

 The work undertaken by the inquiry into the awarding and management of public contracts in 

the construction industry (CEIC) has held the attention of the QCESO from its very beginning. The 

delicate situation faced by Quebec’s engineers also has effects on engineering students. According to a 

survey conducted by the Québec Confederation for Engineering Student Outreach (QCESO) in 2013 

among its members, 75% of respondents felt affected, as future engineers, by the allegations of 

corruption. What’s more, 96% of respondents believed that the allegations harmed the reputation of 

engineers1. 

 

 The QCESO believes that one of the causes for the problems brought to light is be found in 

the education on ethics provided within university curricula. The principles for ethical judgement, for 

professionalism, and for accountability towards the population are set out in the Engineers’ Code of 

Ethics, and taught as part of all engineering programs. However, the QCESO believes that these 

principles are not adequately transmitted nor emphasized. 

 

 The purpose of this memoir is to bring to light issues in the way ethics are taught for the 

purpose of convincing the various actors involved to give more attention to this issue and resolve it. By 

extension, the QCESO believes that this represents an important starting point in the establishment of 

a system for preventing and heightening awareness around the illegal acts of corruption and collusion. 

Everything is presented in a way that respects the accreditation rules for programs set out by the 

Engineers Canada Accreditation Board. 

 

 This memoir begins by providing an overview of current practices for the teaching of ethics in 

engineering, followed by recommendations and potential solutions that would improve both the 

methodology and content of these courses. 

  

                                                
1 See the QCESO’s survey on ethics (QCESO, 2013) in the annex for its complete findings. 
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CURRENT PRACTICES FOR TEACHING ETHICS IN ENGINEERING 
 

 Following a study, based on the content of course plans for the majority of engineering faculties 

in Quebec2, a portrait of the global situation for teaching practices in ethics was prepared. 

 

 Firstly, it is important to establish the difference between ethics and deontology. The Quebec 

Order of Engineers (OIQ) defines deontology for engineers as the whole set of “duties and obligations 

that govern members’ behaviour.” Again, according to the OIQ, “the primary objective of deontology 

is to protect the public, but it also seeks to preserve the profession’s honour.”3 

 

Mr. Bernard Lapierre, the coordinator for the ethics unit at Polytechnique Montréal, defines deontology 

as a “system of norms and reference points that govern our actions” 4 for example within a company or 

a professional order. However, he clearly differentiates ethics and deontology when stating that “no 

system of norms, no matter how well elaborated, can provide for all situations” 5, demonstrating the 

need for applied ethics. For him, it is a question of “having a critical perspective on the normative 

system for the purpose of taking decisions on delicate situations,” 6 situations that often arise too often 

to be government solely by a simple deontological code. 

 

 It is simple to see, following an analysis of their content, that the majority of courses on ethics 

in engineering are in fact courses on deontology. What is taught are the codes, norms, laws, and 

regulations on practices, without necessarily bringing with them a reflective element, or an element of 

reasoning. At the same time, there is generally very little emphasis put on sample cases based on real 

examples and few studies on the impact that engineers’ decisions can have on society. This conclusion 

is reflected in the results of the survey of its members, conducted by the QCESO in 2013, on the 

subject of ethics courses. In effect, according to the results, 45% of students who’ve completed their 

ethics courses do not feel prepared for the job market.7 Like the Quebec Order of Engineers, the 

                                                
2 See the bibliography below to see the full list of faculties studied 
3 Déontologie, [online], www.oiq.qc.ca (June 15, 2014) [translated from the original] 
4 LAFLEUR, Claude. Polytechnique - Un code de déontologie ne suffit pas ! , [online], www.ledevoir.com  (June 8, 2014) [translated from the original] 
5 Idem 
6 Idem 
7 See the QCESO’s survey on ethics (QCESO, 2013) in the annex for its complete findings. 
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QCESO believes that “beyond the processes, the laws, and the regulations, it is the ethical judgment of 

individuals and organizations that will allow us to effectively combat corruption and to protect the 

public interest.” 8 

 

 Additionally, in all of the faculties surveyed, courses on ethics are the only classes in the 

curriculum that could include the consideration of interactions between engineers and their social 

environment. It’s worth noting, however, that certain schools, such as Polytechnique Montréal and the 

University of Quebec in Trois-Rivières, offer courses on the sociology of engineering that specifically 

study the social impacts of technologies and that also offer an opportunity to reflect on a social 

dimension in engineering. Additionally, education in ethics is often neglected to the detriment of the 

subjects associated to it (e.g.: project management, teamwork, leadership, or sustainable development), 

undermining the chance to put an emphasis on those subjects. It represents between one and three 

credits in a curriculum composed of 120 total credits. In half of the cases, no prerequisite is required. In 

the other half, the course is normally taken during the second year. The table presented below gives a 

quick overview of the current situation in the faculties studied. All of the information is taken from 

course outlines and information collected by the QCESO’s member associations.  

  

                                                
8 Mémoire présenté à la Commission des finances publiques, Ordre des ingénieurs du Québec, November 2012, 16p. [translated from the original] 
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Table 1 – Current situation of ethics courses in the engineering faculties studied 

Faculty Name of the 

Course 

Subjects covered Credits Pre-

requisites 

Polytechnique 

Montréal 

SSH5501, 

Applied Ethics 

in Engineering 

Status as an engineer and values of the profession. 

Laws and regulations concerning the profession of 

engineer. Ethics and deontology. Specificity of 

ethics. Theoretical currents in ethics. Reasoning 

and ethical decision-making. Justification and 

application of ethical decisions. Case studies: 

conflict of interest, attempts at corruption, lack of 

equity,  dangers to the health and safety of workers 

or the public, dangers for the environment. Future 

of applied ethics. 

2  27 credits 

ÉTS TIN501, 

Environment, 

Technology and 

Society 

Reflecting on the social and environmental 

perspectives of technology. Exploration and 

discussion of the ethical and deontological 

dimensions, individually and in relation to each 

other, of engineering practices, of social issues and 

impacts related to the development and use of 

technologies, of technological environmental 

issues faced by our society. 

3 70 credits 

UQTR TIN1003, 

Science, 

Technology and 

Society  

History of sciences and modern techniques. 

Philosophy of science. Sociology of the sciences. 

Technological and social progress. Concepts of 

uncertainty and risk in science and technology. 

Deontology, ethics, and engineering. Sustainable 

development. Risk evaluation and conflict 

resolution methodologies. Historic and 

contemporary case studies. 

3 90 credits 
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Université Laval PHI3900, Ethics 

and 

Professionalism 

Professionalism, conflicts of interest, the Quebec 

professional system and nature of professional 

misconduct. Professionalism and ethics or, more 

precisely, the practice of professionalism while 

acting ethically. 

Un-

specified 

Un-

specified 

McGill FACC 400, 

Engineering 

Professional 

Practice 

Laws and regulations for the practice of 

engineering and for the environment, contracts, 

codes and legal requirements, project 

management. 

1 60 credits 

Concordia ENGR 201, 

Professional 

Practice and 

Responsibility 

Health and security, laws and regulations around 

the professional practice. 

 

1,5 None 

UQAC 6GIN700, 

Engineering and 

Ethics 

Professionalism, ethics, individual work and 

teamwork, communication. 

Un-

specified 

None 

Université de 

Sherbrooke 

ING515, 

Professionalism 

Professional behaviour in the students’ practice 

of engineering. 

2 End of 

the 

program 

UQAT GEN1401, 

Engineer in 

Society IV 

Professionalism, impact of engineering on 

society and the environment, deontology, equity. 

1 None 

UQAR GEN-500-07 

Profession of 

Engineer 

Familiarizing oneself with the legal aspects of the 

profession of engineer, the duties of an engineer 

towards their profession, their colleagues, and 

society. Undertaking, under a supervisor from 

the industry and a coordinating professor, a work 

internship as an engineer (15 hours total for the 

course). 

3 None 
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 What’s more, there are few exhaustive exams or case studies, with the majority of evaluations 

being oral, multiple choice tests, or short-answer. Indicatively, the distribution of evaluations for the 

final grade are presented in the following table. 

 

Table 2 – Methods of evaluation and weighting of the final grade in the faculties studied 

Faculty Name of the 

course 

Evaluation method and weighting 

Polytechnique 

Montréal 

SSH5501, Applied 

Ethics in 

Engineering 

No exam. A group report on a case study and an individual 

report on a case study represent 90% of the final grade. 

Each report is followed by an oral presentation worth 5%. 

ÉTS TIN501, 

Environment, 

Technology and 

Society 

Study of the deontological code (5%), case study in ethics 

(5%), sustainable development (20%), controversy 

surrounding a technology (25%), evaluation in class (20%), 

final exam (25%) 

UQTR TIN1003, Science, 

Technology and 

Society  

Group workshops (2 for a total of 30%), two exams 

represent 70% of the grade. 

Université 

Laval 

PHI3900, Ethics 

and Professionalism 

Two exams worth 30% each and two texts followed by oral 

presentations that represent the remaining 40%. Evaluation 

criteria are unspecified. 

McGill FACC 400, 

Engineering 

Professional 

Practice 

Participation (15%), group case study (35%), final exam 

composed of multiple choice and short answer questions 

(50%). 

Concordia ENGR 201 

Professional 

Practice and 

Responsibility 

Un-specified. 

UQAC 6GIN700, 

Engineering and 

Ethics 

No exam, written and oral reports, participation in class, 

pertinence of the arguments made. 
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Université de 

Sherbrooke 

ING515, 

Professionalism 

Professional system 30%, Deliberation 40%, assignment on 

«Vision/Career review» 30%. 

UQAT GEN1401, 

Engineer in Society 

IV 

25% presence and participation, 2 assignments representing 

25 % each, final exam 25%. 

UQAR GEN-500-07 

Profession of 

Engineer 

Participation 30%, internship workbook 15%, report on 

internship 15%, oral presentation 15%, employer’s 

evaluation 25%. 

 

We can easily see that the methods and criteria for evaluation vary significantly between 

faculties and that there is a flagrant lack of uniformity. Certain universities even offer grades simply for 

a student’s presence or participation in the class. 

 

Finally, the QCESO spoke in depth with its member associations on the subject of their courses 

on ethics. One constant kept coming up: the courses on ethics are often neglected by students, as they 

are often the courses that require the least preparation, time, and energy, which has the effect of 

reducing the value attributed to them and promoting a certain level of negligence by students. 
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RECOMMENDATIONS 
 

As has been shown in the global portrait of current practices, certain issues are present in the 

ethical education afforded to engineers. This section will therefore present recommendations on this 

education, as well as several possible solutions. 

 

Recommendation #1 

That the CODIQ, in collaboration with the OIQ, the QCESO, and its member associations, seek out 

the assistance of a research chair in applied ethics to aid in improving the integration of courses on ethics 

throughout the university curricula for engineering students. 

 

The QCESO believes that it is crucial for the integration of courses on ethics to be supported 

by specialists who understand the best practices in ethics. As such, the assistance of research chairs 

dedicated to applied ethics is indispensable in establishing a global portrait of current practices and a 

needs assessment, and proposing relevant solutions. What’s more, the assistance of someone with 

experience could provide the support needed to establish an action plan that establishes the best 

methods and manner to educate future engineers on questions of ethics and professionalism. 

 

Research chairs of this type already exist at several universities around the world and offer a 

variety of services to students, companies, and governments. These resources on ethics are easily 

accessible, through means such as research institutes’ websites9. 

 

Recommendation #2 

That the CODIQ, supported by the OIQ, the QCESO, and its member associations, demand that 

universities make changes to the place accorded to courses on ethics in the curricula of students, notably 

to ensure a cross-cutting teaching of its concepts throughout their program, while respecting the norms 

and requirements of the ECAB (Engineers Canada Accreditation Board). 

   

                                                
9 Institute of Business Ethics, (http://www.ibe.org.uk/) or the sites for university research chairs are good examples. 
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A renewed emphasis on the important of ethics courses must necessarily include an increase in 

their importance to students’ curricula throughout university. As demonstrated in the current practices 

section, the number of credits accorded to the study of ethics varies between one and three. This 

represents, for the majority of universities, about 1% of the credits required for a baccalaureate degree. 

Their underrepresentation clearly illustrates the lack of importance given to these courses. Additionally, 

since these concepts are only covered in one semester, there cannot be a cross-cutting education and 

application of this knowledge, which further reduces the chance of students fully assimilating these 

ethical principles. 

 

In order to actively participate in the debate, the QCESO is proposing several possible 

solutions. As curricula often include only one course on ethics, solutions as simple as an increase to the 

weight of the course, in terms of the credits offered, or in the number of courses given could be 

considered. However, the QCESO believes that it could be much more interesting to consider other 

approaches. Universities could, for example, present obligatory conferences throughout the program, as 

does the university of Trois-Rivières. Ideally, these conferences would be presented by actors from the 

field who have had to face real ethical dilemmas. These reflections would be based on real situations, 

facilitating an analysis of the impacts emanating from their choice and of its consequences on society. 

 

It is also possible to integrate ethical concepts and notions of professionalism into already 

existing courses. In effect, “project” courses10 would be an ideal venue for a discussion of these ideas 

and for their integration into concrete situations. In certain schools or faculties, environmental 

considerations have recently been integrated successfully into these types of courses. The QCESO 

believes that the same could be done with ethical concerns. It would also be possible to integrate 

concepts on ethics following internships in companies by means of a report or assignment. 

 

Finally, the QCESO would like to see a full integration of ethics into the entirety of the 

curriculum. One way in which this could be accomplished would be put in place obligatory training 

sessions for professors and lecturers on how to integrate ethical considerations into their courses, 

whether they be about design, project management, or applied science. In that way, the teaching staff 

                                                
10 Project courses are obligatory courses in which students work in teams during an entire semester or more to solve a concrete problem, requiring them to 

demonstrate their aptitudes in project management and to use the knowledge they’ve acquired in their other courses. 
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would be able to integrate the subject regardless of the material being taught, permitting a full 

integration of ethical principles throughout the training of future engineers. Ethical dilemmas aren’t 

limited to any single domain, area of expertise, or practice. They can arise within any context, hence the 

importance of knowing how to identify and handle them at all times. 

 
Recommendation #3 

That the CODIQ, in collaboration with the ECAB, the OIQ, the QCESO, and its member 

associations, review the content of courses in ethics; 

 

That they propose an alternative, specifically focused on a more practical approach that involves both 

critical thinking and a critical perspective.  

 

The OIQ’s very reason to be, the protection of the public, is inextricably linked to the 

confidence that society has in engineers. While that protection can be exercised through inquiries and 

inspections, it must also be ensured via a professional and ethical culture among the Order’s members. 

 

In order to introduce students into a healthy professional culture, it is essential that they acquire 

a critical perspective towards their choices and decisions. It is possible to develop that aptitude by 

subjecting oneself to objective questions when faced by an ethically problematic situation. Yet current 

practices in teaching ethics are largely theoretical and are largely concerned with professional attitudes, 

the legal framework for exercising the profession, and processes for problem solving. In certain 

courses, they also address applications of the deontological code, without going into an in-depth 

consideration of the principles underlying it, however.  

 

The content of ethics courses should therefore be focused on a practical approach, with realistic 

situations to be worked through, requiring students to reflect and use critical thinking in a variety of 

given situations. Case studies, undertaken either individually or as a group, would fill this need for 

students by asking them to engage in a deeper analysis, while still connecting to the Code of Ethics. It is 

critical that future engineers understand that each of their decisions will have an impact and 

consequences on the society in which they live. 
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At the same time, since the content is left up to the discretion of the professors and 

departments, a divergence, variability, and inequality is introduced in the education provided. It would 

be preferable for the various groups to render their evaluations, and the content transmitted to 

students, uniform.  In collaboration with the Engineers Canada Accreditation Board (ECAB), the OIQ 

and the ODIQ could participate in the accreditation activities for Quebec’s engineering programs. 

Following the adoption of a common content, the members of the Committee of Quebec Engineering 

Deans (CODIQ) could make their recommendations to the concerned departments in their faculties. 

The content’s uniformity could then be verified and controlled during visits by the ECAB. Finally, the 

QCESO believes that it is important for the courses to be continually revised, updated, and adapted in 

order to maintain their efficacy and relevance. 

 
Recommandation #4 

That the CODIQ, in collaboration with the OIQ, the QCESO, and its member associations, ensure that 

students who complete their internships understand the code of ethics, the Engineers Act, and the 

regulations that follow from it. 

 

The survey conducted by the QCESO in 2013 also demonstrates that 5% of students have 

already been confronted with a situation involving collusion during their internship11. By the very 

nature of learning, students can easily be influenced by their environment and by the situations that 

they are confronted with during their internship. It is therefore of fundamental importance that 

students be well prepared for problematic situations that may arise through the development of an 

adequate ethical reflex. 

 

The QCESO believes that students who are undertaking their internships must have a solid 

base in ethics and deontology if they are to be able to engage in a healthy professional culture from the 

very beginning of their training. 

                                                
11 See the QCESO’s survey on ethics (QCESO, 2013) in the annex for the complete findings. 
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CONCLUSION 
 

The QCESO believes that a renewed emphasis on ethics courses and a revision of their 

importance, of their staggering throughout the program, and of their content are needed to help 

prevent corruption ad collusion in the field of engineering and in the awarding of public contracts in 

the construction industry. With more complete courses on ethics and professionalism, which focus on 

reasoning and reflection, future engineers will be better equipped to face very real situations once in the 

workforce. 

 

All of the recommendations proposed in this memoir are inter-related and each is as important 

as the others. They can act as a base for the CODIQ, the OIQ, the QCESO, and its member 

associations to develop an action plan for teaching ethics in engineering, especially with the help of a 

research chair in applied ethics. We also wish to underline the fact that, in recent meetings with the 

CODIQ and the OIQ, faculty representatives showed that they were open to integrating a more cross-

cutting method of teaching ethics. 

 

According to the comments collected, the majority of students want their ethics courses to be 

taken more seriously and to play a more important role in their education. Recent allegations of 

collusion have seriously harmed the reputation of their future profession and they would like to address 

the situation to the best of their abilities. 

 

The QCESO is convinced that the revelations of these last few years on the ethically 

questionable decisions made by certain engineers, or engineering consulting firms, have given it the 

tools and the support required to bring changes to the ethical dimension of the profession. It is 

particularly important to ensure that the moral reasoning of an engineer is inextricably linked to their 

work, whether it be design, consultation, or management.  
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ANNEX 1 – QCESO SURVEY ON ETHICS (2013) 

 

 

Engineers’ Ethics, as seen by students 
 

1. INTRODUCTION 

 

The QCESO conducted a survey on collusion in 2012, following the Duchesneau report, in order to 

understand the perspective of students concerning the allegations of corruption in the construction 

industry. Following the survey’s results and the putting place of the CEIC, the QCESO wanted to 

repeat the experience by conducting a survey on ethics in engineering in order to understand its 

importance among Quebec’s engineering students and to be able to propose concrete solutions. 

 

2. METHODOLOGY 

 

Once the survey was ready, an email was sent to the member associations containing a link to the 

survey and a short introductory text. The member associations then had to relay the email to the 

students or by another means of communication. Thanks to the use of cookies, students could not 

vote twice during the survey’s operation. The survey was open from March 17 to April 15, 2013. The 

QCESO received a total of 1136 valid responses to the survey, on a total population of 16,601 

students (Engineers Canada, 2012). Giving a participation rate of 6.84%. 

 

3. RESULTS 

 

3.1. Profile of Respondents 

 

Every individual surveyed is currently a student in a Quebec engineering school or faculty. As 

shown in figure 1, the distribution of respondents largely corresponds to the repartition of 

engineering students enrolled in a Quebec university (Engineers Canada, 2012).  
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FIGURE 1 – DISTRIBUTION OF RESPONDENTS BASED ON QUEBEC ENGINEERING 
SCHOOLS 

 
213 

The majority (39%) of respondents are enrolled in mechanical or civil engineering programs, 

which represents the distribution of engineering programs in Quebec well. In 2011, 52% 

(Engineers Canada, 2012) of the undergraduate diplomas awarded in engineering were in these 

disciplines. The majority of the respondents are in the third year of their baccalaureate, but we 

still had a good distribution of respondents among all four years. A few were in their fifth year or 

above. 
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FIGURE 2 – DISTRIBUTION OF RESPONDENTS BY ENGINEERING PROGRAM 
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20% 
A strong majority of the respondents are Canadian citizens, primarily residents of Quebec. A 

good number of international students (70) responded to the survey, we can therefore assume 

that they are concerned with local problems such as ethics. 

 

FIGURE 4 – DISTRIBUTION OF RESPONDENTS BY STATUS 

 

76%  
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With a participation rate in the survey that slightly surpasses their level of enrollment in Quebec’s 

engineering schools (16.6%) (Engineers Canada, 2012), women are adequately represented in 

this survey. 

 
FIGURE 5 – DISTRIBUTION OF RESPONDENTS BY GENDER 

24% 

 
 
 
 
 
 
 
 
 
 
 
 
 



 

23 

 

3.2. Causes and impacts of the corruption and collusion allegations 

 
FIGURE 6 – As a future engineer, do you feel concerned by the allegations of collusion? 

23% 

 
 

Twenty-nine percent (29%) of respondents feel very concerned by the allegations, forty-six percent 

(46%) feel a little concerned, and twenty-three percent (23%) don’t feel concerned at all. Seventy-

five percent (75%) therefore feel concerned about the allegations of collusion, as future engineers. 
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FIGURE 7 – Would you say that these allegations hurt the reputation of engineers in Quebec 
a lot, a little or not at all? 

 
 

26% 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Seventy percent (70%) of students feel that the allegations seriously harm the reputation of 

engineers in Quebec, as a profession. Twenty-six percent (26%) feel that it only hurts it a little, 

and three percent (3%) feel that it didn’t do any harm at all. Ninety-six percent (96%) feel that 

the allegations of collusion have hurt the profession of engineers in Quebec in some way. 
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FIGURE 8 – According to you, what motivates engineers who are involved in collusion? 
 

 
 

Fifty-five percent (55%) of respondents believe that money was the primary reason that 

engineers were involved in collusion, twenty-one percent (21%) believe that it is due to pressure 

by their employer, thirteen percent (13%) think that the reason is a future reward, and eleven 

(11%) believe that it is due to pressure from their client. 
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3.3. Cases of collusion and/or corruption during internships 

 

Fifty-nine percent (59%) of respondents had already completed an internship in engineering. 

The field of the internships are shown in the figure below. 

 

FIGURE 9 - FIELD OF INTERNSHIPS IN ENGINEERING 

 
149 

Of all of those who have already done an internship, five percent (5%) responded that 
they had already been confronted with a case of collusion during their internship. 
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3.4. Courses on ethics in engineering at university 

Fifty-two percent (52%) of respondents have already completed an ethics course in their 

program. The following figure shows their perception of the efficacy and utility of the ethics 

course they received. 

 

FIGURE 10 – Do you believe that courses in ethics are adapted to the reality of engineers 
today ? 

41%  
12% 

 
22% 

Forty-one percent (41%) of those who have completed a course on ethics felt that the course 

was well-adapted to the realities of engineers today. Twenty-five percent (25%) felt that the 

course was badly given, twelve percent (12%) felt that there weren’t enough courses on ethics, 

and twenty-two percent (22%) responded that the code of ethics was not covered in enough 

depth. In total, fifty-nine percent (59%) of respondents who had completed a course on ethics 

found that it was not well adapted to the current situation of engineers in Quebec. Only 

individuals who reported having completed a course on ethics were taken into account. 
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FIGURE 11 – Do you feel well prepared for the labour market after having followed the 
course on ethics? 

%     

 
Also, forty-eight percent (48%) of the individuals who have completed a course on ethics feel 

well prepared for the job market after completing the course. Forty-five percent (45%) responded 

that they do not feel well prepared, and seven percent (7%) preferred not to answer. Only 

individuals who reported having completed a course on ethics were taken into account. 
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FIGURE 12 -  Did you consult the Engineers’ Code of Ethics in your course on ethics? 
 

3%  31% 

 
 

Sixty-six percent (66%) responded that they had seen the code of ethics in their course in 

ethics, while thirty-one percent (31%) did not consult it. Three percent (3%) preferred not to 

respond. Only individuals who reported having completed a course on ethics were taken into 

account. 
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FIGURE 13 - Would you have want to have learned concepts related to ethics earlier in your 
education? 

12% 

  
42% 
46% 

Forty-two percent (42%) of respondents would have wanted to receive a course on ethics earlier 

in their education versus forty-six (46%) who responded no. Twelve percent (12%) preferred not 

to answer. 
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